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IRA Applauds Reading Gains,
Cites Work Yet to be Done
would reflect these various categories," said
IRA President John C. Manning of the
University of Minnesota. "To me, the levels
are simply defined; they are neither
empirically nor scientifically substantiated in
this preliminary release." Mitchell added that
the levels themselves, as well as the
descriptions used to define them, would
undoubtedly stimulate a great deal of
discussion and debate.

The International Reading Association
applaudsthefactthatnine-, 13-and 17-yearold school children in the United States were
reading better in 1984 than in 1971,
according to data released recently by the
National Assessment of Education Progress
(NAEP). "Judging from the information
contained in NAEP's press release, educators
and students can take pride in their
accomplishments over the past 15 years. Of
course, the findings can be better put in
context once we have had a chance to
carefully read the full report," says IRA
Executive Director Ronald W. Mitchell.
Among the many positive trends revealed
by the report are the following:

There are some negative findings as well:
• Although minority gains are impressive,
four times as many Black nine-year-olds as
White nine-year-olds are reading below the
rudimentary level, placing them at risk for
future school failure. Furthermore, the average
reading proficiency of Black and Hispanic
17-year-olds is only slightly higher than that
of White 13-year-olds.

• All three age groups surveyed have
shown reading gains between 1971 and 1984.
• Black and Hispanic students have
made sizable improvements in their reading
proficiency, narrowing the gap between
minority and White student performance. IRA
Vice President Roselmina lndrisano of Boston
University called the accomplishments of
Black and Hispanic students "noteworthy,"
adding that "it is indeed these students who
most require education as the key to the
American dream."

• Many students are not acquiring the
higher-level reading skills necessary to
function effectively in today's complex world.
In fact, NAEP found that only five percent of
all 17-year-olds can perform at the
"advanced" level.
The data carry a number of implications:
• Despite a still sizable gap between the
performance of minority students and that of
White students, teachers a11d schools have
succeeded in helping minority students make
impressive gains in reading performance.
"The findings obviously indicate that major
improvements have been made in those areas
which have been a focus of Chapter 1
programs," says Manning. "ft seems eminently
clear to me that the massive Chapter 1
investments are in fact paying off in an
admirable way."

• For the first time since the assessments
began, 17-year-olds showed improvement in
reading skills. This improvement occurred
from 1980-84. "ft is heartening to see
increases for the first time in the scores of
17-year-old students," says Mitchel I. "This
speaks well not only for NAEP's ability to
identify deficient areas in earlier assessments,
but also for the educational community's
ability to respond effectively."
• Nearly all stude-nts acquired
rudimentary reading skills. In this study, NAEP
used a reading proficiency scale which
defines five levels of proficiency: rudimentary,
basic, intermediate, adept and advanced. "f
have some reservations about the five levels
of proficiency described in the NAEP press .
release, in that f have not seen the items which

• NAEP speculates that the gains made
by 17-year-old students from 1980-84 may
reflect, in part, earlier gains among that
group at ages nine and 13. This finding
"highlights the crucial importance of the
early school years," says IRA Vice President
Phylliss J. Adams of the University of Denver.
(continued on page 22)
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child repeat the trace and say step. Put out
several visual clue cards and nonpicture word
cards and have the student match pairs,
reading the words as he/she does so.
5. Do not bring out the first preprimer
until all the words in the book are mastered.
When you give him the book, tell him he
already knows all the words in it. Have him
read a few words from the glossary at
random to prove your point. Program him for
success!
This is a very brief outline of the IC-8
technique for teaching word recognition to
nonreaders, the first step in their instruction.
The IC-8 techniques for oral reading,
introduction of worksheets, comprehension
and later use of some phonics continue to
emphasize the strengths of the right-brained
student, as does the program at higher
reading levels.

"/ think it is also indicative of the fact that
early childhood education programs are
having a significant impact."
• The data may suggest that federallyfunded research is also having a positive
effect, says IRA Director of Research Alan E.
Farstrup. ''When research findings are put to
practical application in the classroom, they
can have a positive impact on youngsters'
reading skills."
• The lack of proficiency in higher-level
reading skills suggests that more attention
should be given to comprehension at all
levels of instruction. "Older students,
especially, need instruction geared toward
equipping them with the higher-level reading
skills they will need to function effectively in
the work world. The results highlight the need
for reading research and the importance of
applications of research findings in areas
where the NAEP data show need, such as
higher-level skills," notes Farstrup.

Value of the IC-8 Reading Program
At all elementary levels, we have seen the
following benefits from using this program:
• Specific reading gain in word
recognition, fluency and
comprehension, as measured by
standardized tests and reading
series' placement and evaluation
tests.
• Improved student attitudes
towards reading.
• Appropriate behavior during
reading periods, even from
students labeled as severe
behavior problems.

The report shows that although there is
still much left to be done, much has already
been accomplished in improving the reading
skills of our nation's youth, concludes
Mitchell. "We must not lose sight of the
substantial gains that have been made, and
we should be encouraged as we strive to meet
the challenges that lie ahead," he says.
"In the past, we have focused on
educators when the findings have been
disappointing," concludes lndrisano. "/ hope
we will focus equally on the educator now
that there is a remarkable success story.''
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